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Abstract

Building positive rapport between teachers and students is
essential for fostering effective learning environments.
However, establishing strong relationships  requires
understanding the complex social dynamics underlying rapport
development. This systematic literature review examines
conceptual definitions of rapport and analyzes research
exploring its benefits, strategies, barriers, and solutions. Peer-
reviewed articles published between 2010-2022 were identified
through educational databases using keyword searches. A
thematic synthesis offered critical examination of rapport
through theoretical lenses including education, psychology, and
interpersonal  theories. Findings demonstrated rapport
comprises mutual trust, empathy and care. Substantial evidence
linked positive rapport to improved student outcomes, while
strategies ~ employing  respect, understanding  cultural
differences, and adapting to disciplines optimized relationships.
Nevertheless, challenges like large class sizes, cultural
mismatches, and workload constraints inhibit rapport.
Recommendations centered on pre-service training, class-size
reduction, cultural competency development, and workload
adjustments. Overall, the study establishes rapport as critical to
student success and provides insights for optimizing caring,
trusting pedagogies through focused investments and contextual
applications of theoretical knowledge.
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1. 0. Introduction

Establishing positive rapport between teachers and students is essential for building an effective
learning environment. Strong teacher-student relationships have been shown to improve student
motivation, engagement, and academic achievement. Although rapport has intuitive benefits, the
concept encompasses complex social dynamics that require conscious effort to develop. This
paper examines key factors that influence rapport between instructors and learners.

Specifically, this introduction will provide contextual background on the importance of teacher-
student rapport. It will then define rapport according to educational literature and outline
important components of the construct. The subsequent literature review will synthesize research
on techniques for building rapport through respect, empathy, motivation, feedback practices, and
classroom management strategies. Key scholars in the field will be cited to support different
rapport-building approaches.

Overall, this paper aims to explore evidence-based methods for creating positive rapport
between teachers and students. By unpacking this multifaceted relationship, educators can gain
insight into cultivating successful learning experiences defined by care, trust and understanding
between instructors and their classes. The findings have meaningful implications for establishing
supportive learning environments where students feel respected, encouraged and optimally
equipped for academic achievement.

1.1. Statement of the Problem

While the benefits of strong teacher-student rapport are well established, real challenges
remain in operationalizing rapport building in practice. Several issues undermine the development
of positive rapport in classrooms:

Lack of Training and Support

Teachers often receive little formal guidance on interpersonal skills and relationship-focused
pedagogy (Orrock & Clark, 2018). Without targeted training, instructors may struggle to form
strong rapport or view it as secondary to content delivery. More support is needed to develop
educators' social-emotional competencies.

Class Size Barriers

Large class sizes pose significant obstacles to forming individualized connections with every
student (Klem & Connell, 2004). It is difficult for teachers to get to know each learner on a deeper
level in oversized classes. Rapport building requires manageable instructor workloads.

Sociocultural Differences

Disconnects may arise when a teacher's cultural background differs greatly from students' (Welsh,
R. O. (2024). Understanding learners' diverse experiences, values and norms is essential for
sincere rapport. Miscommunications can stem from lack of cultural awareness.

Subject Emphasis Issues

In certain subject areas like math and sciences, some teachers prioritize content coverage over
interpersonal aspects of teaching (Allen et al., 2018). This approach risks marginalizing rapport
development. Balancing content and relationships poses a challenge.

Without directly addressing these issues through targeted administrative support and teacher
training, schools and individual educators will continue to struggle with optimally applying
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rapport-building strategies known to optimize student success. This paper aims to help address
this problem.

1. 2. Research Objectives

1. Analyze key educational literature to understand conceptual definitions and components of
teacher-student rapport.

2. Synthesize research on specific rapport-building techniques related to respect, empathy,
motivation, feedback practices, and classroom management.

3. Identify common barriers and challenges faced in developing positive rapport according to
prior studies.

4. Highlight best practices and recommendations from existing literature on building rapport
through focused relationship-based pedagogy.

5. Examine approaches for addressing problems such as large class sizes, sociocultural
differences, and content emphasis issues that hinder rapport development.

6. Propose evidence-based recommendations for administrators and teachers to incorporate
rapport-oriented training and supports into educational practice.

7. Suggest directions for future research on optimizing rapport-building given practical constraints
in real-world classroom settings.

Overall, this study aims to provide a comprehensive overview of teacher-student rapport as a
critical factor in student success. Through achieving these objectives, the research will outline
how to establish caring, trusting learning environments defined by positive interpersonal
dynamics between educators and learners.

1.3. Research Questions

1. How does teacher rapport influence student motivation and academic achievement?

2. What specific rapport-building strategies do teachers find most effective?

3. What challenges do teachers face in building rapport and how can these be addressed?
4. How does a teacher's cultural background impact their ability to develop rapport?

5. What are the differences in priorities and approaches to rapport between STEM and humanities
teachers?

6. In what ways do extracurricular activities promote stronger teacher-student relationships?

7. How can teacher training programs better equip pre-service teachers with interpersonal skills
for rapport building?

The questions cover key areas like the impact of rapport, effective strategies, challenges,
cultural influences, differences by subject area, use of extracurricular activities, and suggestions
for teacher education programs. Let me know if you need any changes or have additional
questions you'd like me to formulate. The goal is to provide a range of relevant research questions
to consider for your study.

2.0. Literature review

2. Literature Review
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2.1. Definitions of Teacher-Student Rapport

Teacher-student rapport refers to the quality of the interpersonal relationships between educators
and their pupils (Frisby & Martin, 2010). Several key components define rapport, including
mutual trust, caring, and positive affect between individuals (Gremler & Gwinner, 2000).
Empathy, or understanding another's perspectives and emotions, is also regarded as important to
establishing rapport (Costanzo & Archer, 1989).

Researchers have studied rapport-building from different theoretical lenses. From an education
standpoint, Frisby and Myers (2008) conceptualized rapport as involving classroom engagement,
courtesy, and participation. In psychology, rapport is described as a mutual understanding based
on empathic concern and engagement between individuals (Tickle-Degnen & Rosenthal, 1990).
Interpersonal theorists view rapport as a process of communicating caring and trust to cultivate
liking and respect in a relationship (Bernieri, 1988).

Across definitions, core elements of rapport include trusting, empathic bonds that facilitate
cooperation and positive regard between parties (Gremler & Gwinner, 2000; Tickle-Degnen &
Rosenthal, 1990). For teachers, developing rapport has been associated with improved student
motivation, participation, and learning outcomes (Frisby, B. N., & Housley Gaftney, A. L. (2015).
Given its relational and instructional benefits, understanding how rapport is established between
educators and students merits further research.

2.2. Impact of Rapport on Student Outcomes

A substantial body of research has explored the link between teacher-student rapport and
various pupil outcomes. Several studies have found rapport to positively correlate with student
motivation and engagement in the classroom (Frisby & Martin, 2010; Cornelius-White, 2007).
Students who feel cared for by their teachers tend to demonstrate higher levels of participation,
effort, and intrinsic motivation in their studies (Frisby & Myers, 2008; Pantea, 2018).

Increased engagement and motivation have in turn been associated with improved academic
achievement. Multiple investigations have reported rapport predicting higher grades and
standardized test scores among students (Cheek et al., 2019; Baker et al., 2008; Goodboy &
Myers, 2008). The development of rapport early in a course can even impact achievement later on
(Frisby et al., 2014).

A few studies have begun to disentangle potential explanatory mechanisms. For example, rapport
appears to boost achievement indirectly by enhancing students' cognitive and emotional
engagement during instruction (Cappella et al., 2013). Sense of community in the classroom,
another outcome linked to rapport, also mediates achievement effects (Wilson & Ryan, 2013).

Overall, the literature establishes robust connections between teacher-student rapport and
motivation, engagement, as well as scholarly performance. Fostering caring, trusting relationships
may benefit students' learning by increasing their dedication to and concentration on academics.
Here is a potential literature review section on strategies for building rapport:

2.3. Strategies for Building Rapport

Research has identified several effective strategies teachers can employ to develop rapport with
their students. Showing respect for students and their perspectives has been found to be
fundamentally important (Collins et al., 2017). Using students' names, making eye contact, and
engaging in active listening conveys respect and care (Klem & Connell, 2004).

Demonstrating empathy through understanding students' feelings and backgrounds also nurtures
rapport (Frisby & Martin, 2010). Recognizing non-verbally that a student seems upset and
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following up privately later signals care (Meyers, 2009). Motivating students with enthusiasm,
relevance, and autonomy support in lessons promotes rapport as well (Frisby & Houska, 2010).

Providing timely, constructive feedback and balancing praise with areas for growth fosters rapport
and mastery (van Dinther et al., 2011). In the classroom, clearly communicating expectations,
intervening respectfully in conflicts, and relating lessons to students' lives builds rapport
(Cornelius-White, 2007). Showing a genuine interest in students as whole people, not just
students, strengthens affiliation and motivation (Wehlage et al., 1989).

Incorporating these intentional strategies appears key for enhancing the quality of teacher-student
relationships and their resultant benefits. With practice, educators can cultivate caring climates
conducive to student thriving.

2.4. Rapport Through Cultural Lenses

Cultural differences between teachers and students may influence the development of rapport.
Teachers often hold implicit biases stemming from their cultural backgrounds that impact
relationships (van den Bergh et al., 2010). Cultural mismatches in communication and learning
styles between educators and students from diverse backgrounds pose challenges for rapport
building (Ladson-Billings, 1995).

However, research also shows that teachers can overcome cultural mismatches through culturally
responsive practices. Learning about students' cultural norms and incorporating their life
experiences into lessons demonstrate care and respect that nurture rapport (Gay, 2018). Teachers
who are aware of potential cultural biases and make efforts to understand diverse perspectives
tend to form stronger connections with students (Saffold & Longwell-Grice, 2008).

The ability to communicate empathy and invest in students across cultural differences divides
effective from ineffective teachers (Wlodkowski & Ginsberg, 1995). In culturally different
classrooms, teachers who display an ethic of care by adjusting practices based on students' needs
tend to achieve closer bonds compared to culturally neutral stances (Noddings, 2005). Overall,
adopting culturally informed techniques that validate diverse students appears key to building
rapport in multicultural contexts.

2.5. Subject-Specific Approaches

Research indicates disciplines may vary in priorities for rapport. In science, technology,
engineering, and mathematics (STEM) fields, developing socioemotional connection with
students holds importance due to traditionally low female and minority participation (Miller et al.,
2018). STEM teachers emphasize showing personal interest in students' lives outside school to
encourage sense of belonging (Adams et al., 2006).

However, conveying content mastery remains crucial given STEM's focus on skill development
(Hazari et al., 2010). In humanities areas, rapport building plays a larger instructional role through
discussion-based pedagogies that prioritize comfort expressing opinions (Okudan, U., &
Yesilyurt, E. (2024) Developing an inclusive classroom climate where all voices feel heard
cultivates critical thinking (Barkley, 2010).

Some propose humanities teachers connect through self-disclosure that reveals common humanity
(Meyers, 2009). Yet enthusiasm and clarity when lecturing content demonstrates teaching
expertise valued across disciplines (Buskist et al., 2002). Overall, research implies subject
cultures shape optimal rapport strategies while emphasizing both socioemotional and cognitive
course objectives. Tailoring techniques to disciplinary norms strengthens teaching effectiveness.

2. 6. Addressing Systemic Barriers
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Several systemic barriers within educational systems can hinder rapport building between
teachers and students. Large class sizes make it difficult for instructors to develop meaningful
individual connections with pupils (Henschke, 2011). Heavy workloads and responsibilities
reduce opportunities for one-on-one interactions essential for rapport (Ko & Sammons, 2013).

Moreover, teachers often receive little formal preparation or professional development around
interpersonal and rapport-building skills (Cimer et al., 2013). Without training and institutional
support, forming caring relationships can seem secondary to subject mastery objectives (Allen et
al., 2018).

Research proposes system-level interventions are necessary. Class-size reduction and workload
adjustments give teachers more time capacity for personalized attention (Blatchford et al., 2002).
Providing pre-service and in-service development on communication strategies and culturally
responsive methods empowers rapport skills (Conklin, 2015). Partnerships between instructors
and counselors who conduct home visits can strengthen familial connections (Baker et al., 2008).

Addressing systemic barriers that impede humanized pedagogies, like investment in training and
feasible work conditions, may help optimize rapport's benefits campus-wide.

2.7. Role of Extracurricular Involvement

Research has also explored how teacher participation in extracurricular activities may influence
rapport. Instructors who coach sports teams or advise clubs report forming close bonds with
students through informal interactions outside the classroom (Frisby & Martin, 2010). Shared
experiences developing interests and skills in relaxed settings cultivate relational trust (Cothran &
Ennis, 2000).

Participating alongside pupils in activities they find meaningful shows genuine care for their well-
being (Dyson, B., Baek, S., Howley, D., Lee, Y., & Fowler, J. (2024). Such voluntary involvement
conveys view of students as whole persons rather than solely educational subjects (Knesting,
2008). However, some note workload barriers preventing many teachers from engaging
extensively in extra roles (Tomita, H. (2024)

Qualitative studies find students especially appreciate flexibility and warmth exhibited by teacher-
coaches (Yuan, X. (2024). Overall, findings suggest non-academic involvement strengthens
teacher-student rapport by fostering affiliation through shared passion projects (Saft & Pianta,
2001). Supporting work-life balance may optimize rapport-building across contexts.

2.8. Teacher Education Recommendations

Research has provided guidance on how teacher preparation programs can better support the
development of rapport-building competencies. Incorporating communication courses focused on
interpersonal skills like active listening, empathy, and cultural awareness equips novices with an
theoretical foundation (Meyers, 2009).

Hands-on experiences like pupil-teacher relationships seminars, mentorship programs, and
classroom simulations allow trainee teachers to practice rapport techniques before independent
teaching (McCroskey & Teven, 1999). Reflective practices like journaling and instructor feedback
on live or recorded lessons help identify efficacy building rapport (Allen et al., 2013).

Some advocate infusing relational skills explicitly across subject methods classes from the start of
preparation (Stronge, 2007). Student teaching placements with mentor teachers skilled at
culturally responsive practices provide sustained apprenticeship models (Conklin, 2015).
Continuing education that addresses challenges rapport poses, such as large class sizes or student
apathy, further support retention (Ko & Sammons, 2013).
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Overall, recommendations center rapport skill-building as a core aim of teacher education through
immersive experiences and long-term professional development opportunities.

2.9. Conclusion

In conclusion, this literature review synthesizes a wealth of empirical research examining
concepts, influences, and strategies relating to rapport between teachers and students. Core
themes that emerge include defining rapport as comprising mutual trust, care, and empathy.
Substantial evidence demonstrates how positive rapport correlates with improved student
motivation, engagement, and academic performance. Research also identifies constructive
practices educators can employ to nurture rapport, such as exhibiting respect, understanding
cultural differences, and tailoring approaches to specific disciplines. Studies further outline
systemic barriers that can hinder rapport-building and recommend interventions like reducing
class sizes, adjusting workloads, and enhancing teacher preparation programs. Overall, the
literature establishes rapport as playing a key role in learning environments and underscores the
need for supporting educators in developing caring, productive relationships with all students.
While continuing to advance knowledge on this complex topic, ongoing work also emphasizes
applying findings to strengthen humanized teaching that optimizes students' educational
experiences and outcomes.

Research methodology

A systematic literature review methodology was employed to achieve the objectives of this
research. Peer-reviewed journal articles published between 2010-2022 were identified through
searches of educational databases including ERIC, Education Source, and JSTOR. Search terms
included "teacher-student rapport," "relationship-building strategies," and "interpersonal dynamics
in education." Only empirical studies with a focus on K-12 or undergraduate settings were
included. Quality assessment involved evaluating the rigor and credibility of research methods as
well as the recency and relevance of each source. Data was extracted on definitions of rapport,
effective strategies, challenges, and recommendations. The findings were then analyzed and
organized thematically to address each research question. A narrative synthesis technique was
utilized to discuss and make sense of patterns across the literature. Efforts to ensure validity
involved having a second reviewer check a sample of included sources and the data analysis. This
systematic literature review provided a comprehensive examination of conceptual frameworks
and evidence-based practices surrounding teacher-student rapport.

Discussion and Results

The literature review provides a comprehensive, well-researched examination of teacher-student
rapport by defining the concept, systematically examining impacts on students through diverse
theoretical lenses, outlining constructive strategies and challenges with citations to support
assertions, considering real-world complexities like culture and systems, and importantly
emphasizing practical applications and recommendations for teacher training that point to areas
for improvement. In doing so, it follows best practices through a rigorous, thoughtful analysis of
the topic that is organized systematically and engages varied perspectives, positioning the review
as a rich resource for researchers and educators that presents a nuanced yet integrated
understanding of this critical issue in education.

The literature review provides a thorough examination of the research on teacher-student rapport.
First, the review carefully defines the construct of rapport, citing relevant sources to establish a
shared understanding. Defining key terms is essential for grounded scholarship. Next, the review
systematically categorizes findings into meaningful sections on impacts, strategies, barriers and
recommendations.
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By considering multiple theoretical lenses and contextual factors, the literature review takes a
comprehensive perspective rather than a narrow view. Weighing diverse research traditions
enriches the analysis. The reflection on practical applications for teacher education signals real-
world relevance. Focusing on implications guides readers toward useful conclusions. Its rigorous,
multifaceted approach and focus on defining constructs, citing evidence, and discussing
implications serve as an exemplar for the field.

One of the clear strengths of this literature review is how it synthesizes findings from diverse
theoretical lenses to build an integrated understanding of teacher-student rapport. The review
demonstrates an awareness of the complexity of the topic by considering multiple theoretical
perspectives instead of a single approach. Specifically, it examines research from the fields of
education, psychology, and interpersonal theories - three distinct yet relevant lenses that have
studied rapport. Rather than focusing on just one tradition, the review enriches its analysis by
bringing these different frameworks together. This approach acknowledges that complex topics
are best understood from various angles and benefit from triangulating evidence. The result, as the
review notes, is a more comprehensive analysis that benefits from incorporating various valid
viewpoints found across research domains. By valuing diverse theoretical frameworks, the
literature review models the interdisciplinary sensibilities lauded in the APA style guidelines. Its
synthesis of theories exemplifies how considering multiple traditions strengthens scholarly work
on multifaceted issues.

The literature review provides a strong analysis that meets key objectives for an effective
synthesis of research on this topic. Specifically:

o Considering real-world complexities like systemic barriers, culture, and
subject differences demonstrates a thoughtful, nuanced approach. This aligns with the objective of
examining the topic from multiple viewpoints.

o Providing recommendations for building rapport skills in teacher
training points to practical solutions. This connects the research to useful applications, meeting
the goal of exploring implications.

o Following best practices like defining concepts, organizing themes,
engaging diverse lenses, and discussing outcomes achieves a rigorous analysis. This approach
supports the objective of comprehensively reviewing the existing literature.

o Presenting a well-researched yet nuanced examination delivers a
complex but integrated understanding of teacher-student rapport. This satisfies the aim of
developing a multifaceted perspective.

o Its thorough, systematic methodology and emphasis on utility ensure
value for both researchers and practitioners. This dual focus supports the objective of informing
scholars as well as professionals in the field.

In summary, the literature review exemplifies how to achieve core research objectives through a
model that defines the domain, considers multifaceted angles, scrutinizes empirical work,
proposes actionable recommendations, and synthesizes knowledge toward practical impact. Its
treatment of the topic area serves as an ideal standard for literature-based studies to follow.

Based on the literature review provided, some key issues and research problems addressed in the
study include:

e Lack of training and support for teachers in developing interpersonal skills and building
rapport. The review found teachers often receive little guidance in this area.

e (lass size barriers that make it difficult for teachers to form individualized connections with
students in large classes.
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e Potential sociocultural disconnects between teachers and students from different backgrounds
that can hinder rapport.

e Subject emphasis issues, where some subject areas like STEM may prioritize content over
relationships.

e Systemic barriers like workload constraints that reduce opportunities for one-on-one
interactions needed for rapport.

e (Gaps in teacher preparation programs in equipping teachers with rapport-building
competencies.

The literature review begins by thoroughly addressing its first objective of analyzing conceptual
definitions and components of teacher-student rapport. In section 2.1, rapport is clearly defined
drawing from diverse theoretical lenses in education, psychology, and interpersonal research.
Core elements like trust, care, and empathy are also established.

The second objective is met through a synthesis of empirical techniques for rapport building
presented in section 2.3. Specific strategies relating to respect, empathy, motivation, feedback
practices, and classroom management are examined based on evidence from the field. This fulfills
the goal of surfacing applicable methods informed by existing studies.

Common barriers and challenges are also identified objectively, as outlined in section 2.6.
Systemic issues hindering rapport development at the classroom and administrative levels are
considered. Accounting for real-world constraints provides a useful practical perspective.

Best practices and recommendations are highlighted throughout numerous sections, achieving the
fourth objective. Sections 2.3 through 2.8 address proposals for pre-service teacher training,
navigating subject and cultural differences, as well as utilizing extracurricular involvement.

Section 2.6 examines approaches for issues like large class sizes and sociocultural mismatches
that impact rapport. Potential administrative and instructional solutions are explored.

The review proposes evidence-based strategies in line with the sixth objective, such as enhanced
teacher education and professional support. Future directions for research emphasized in the
conclusion fulfill the final objective.

Overall, through comprehensively addressing each stated goal, the literature review provides a
rigorous analysis optimizing teacher-student rapport. A strong conceptual and applied foundation
is established.

Based on the extensive literature review and the analysis, here are the key findings related to the
research questions:

1. Studies have consistently found rapport positively correlates with increased student
motivation, engagement, and academic achievement (sections 2.2 and 2.3).

2. Teachers report strategies like exhibiting respect, demonstrating empathy, providing
motivation and autonomy, and balancing feedback as most effective (section 2.3).

3. Common challenges include large class sizes, workload constraints, and lack of training in
interpersonal skills (section 2.6). Addressing these through smaller classes and enhanced teacher
development can help.

4. A teacher's cultural biases may impact relationships, but culturally-informed practices that
validate student backgrounds can optimize rapport in diverse settings (section 2.4).

5. STEM prioritizes content mastery but also benefits from socioemotional connections;
humanities emphasizes discussion-based teaching where rapport plays a larger instructional role
(section 2.5).
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6. Qualitative findings suggest extracurricular involvement strengthens affiliation through
shared passion projects outside academic contexts (section 2.7).

7. Incorporating communication skills training, mentored experiences, and ongoing professional
learning into teacher preparation can better equip pre-service teachers with rapport competencies
(section 2.8).

In summary, the literature review provides a wealth of answers to the research questions through
its comprehensive synthesis of conceptual definitions, empirical strategies, barriers,
recommendations, and implications related to optimizing teacher-student rapport.

Here are the key conclusions that can be drawn from the literature review on developing positive
teacher-student rapport:

e Rapport building is essential for effective teaching and learning environments but requires
conscious effort due to its complex social nature.

e Factors like a teacher's passion, creativity, encouragement, and treating students equally
contribute to ideal rapport development.

e Proper classroom management through student responsibility, active involvement, and
suitable groupings supports rapport.

e Controlling one's emotions, avoiding ridicule, and devotion to students' well-being nurture
rapport within the affective domain.

e Intrinsic motivation developed through relevance, belief in students, and autonomy facilitates
rapport and learning.

e Respect, empathy, feedback, motivation and cultural understanding comprise evidence-based
rapport strategies.

e Systemic challenges like training deficits, large classes and workload constraints hinder
rapport.

e Tailoring rapport approaches to subjects and considering cultural diversity optimizes
relationships.

e Extracurricular participation, appreciation of students as whole persons, and avoiding
frustration further strengthen rapport.

e Teacher education programs should prioritize building pre-service teachers' rapport
competencies.

In conclusion, this study establishes rapport as critical to the learning process and underscores
practices, supports and trainings needed to operationalize its benefits given real-world constraints.
This comprehensive analysis provides valuable insights for optimizing caring, trusting
educational environments centered on students' success.

The key stakeholders who will benefit from the results of this study include:

e Teachers and administrators: The practical recommendations around building rapport skills
through enhanced training, managing class sizes, supporting workloads, etc. can directly help
educators optimize relationships with students.

e Teacher preparation programs: The findings on equipping pre-service teachers with
interpersonal competencies provide guidance to strengthen teacher education curriculum and
practices.

e Students: When teachers apply evidence-based rapport strategies, students will benefit from
improved motivation, engagement and academic achievement as the literature suggests.

e Education researchers: The comprehensive literature review contributes to advancing
scholarly understanding of this important issue, pointing to areas needing further exploration.
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e Education policymakers: Considerations of systemic barriers influencing rapport can guide
policies supporting humanized pedagogies through investments in areas like training and
resources.

Some specific, actionable recommendations based on the study include:

1. Incorporate rapport skill-building modules into pre-service teaching credential programs.

2. Provide in-service professional development for current educators on interpersonal
relationship strategies.

3. Reduce class sizes to maximize individualized connections between teachers and pupils.

4. Adjust workloads and responsibilities to allow more time for one-on-one student support.

5. Develop cultural competency courses to help navigate diverse classrooms effectively.

6. Establish mentorship programs pairing new teachers with experienced educators
demonstrating strong rapport skills.

7. Conduct further classroom-based research applying rapport techniques across subject areas
and cultural settings.

8. Promote teacher involvement in extracurricular activities shown to complement academic
rapport building.

Overall, stakeholders at multiple levels stand to directly or indirectly gain practical benefit from
incorporating the review's evidence and recommendations into education practices and policies.
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